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Abstract
Spiral dynamics is a human development theory that has started to be used in educational
environments. This research focuses on the effects that spiral dynamics has on student’s
motivation and how effective their techniques can be. This research was applied in a middle
level EFL classroom with eighteen students at Centro Colombo Americano in Bogota. Six
sessions were devoted to applying spiral dynamics tasks at the end of each class. Data was
collected through surveys, journals and artifacts. The method of analysis chosen was content
analysis. It is concluded that it is possible to change motivation using spiral dynamics if the
activity is suited to the personal values of the student and if the teacher is aware of these
differences.
Keywords: spiral dynamics, motivation, personal values, Vmemes
Resumen
La dinámica Espiral es una teoría del desarrollo humano que ha empezado a ser utilizada en
entornos educativos. Esta investigación se centra en los efectos que la dinámica espiral tiene en la
motivación del estudiante y la efectividad que sus técnicas pueden llegar a tener. Esta
investigación se aplicó en una aula de clase EFL nivel medio con dieciocho estudiantes en el
Centro Colombo Americano de Bogotá. Seis sesiones se dedicaron a aplicar actividades de
dinámica espiral al final de cada clase. Los datos fueron recolectados a través de encuestas,
diarios y artefactos. El método de análisis elegido fue análisis de contenido. Se concluye que es
posible cambiar la motivación con la dinámica espiral, siempre y cuando la actividad responda a
los valores personales del estudiante y que el profesor sea consciente de estas diferencias.
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Chapter One

Introduction

Educational challenges faced today are driving us toward a new step in the evolution of
educational theory and practice. The increasing gap of qualified education between schools keeps
increasing and educators need to find alternative methods in order to successfully manage their
classrooms. Some of these challenges are focused on motivation inside the classroom.
Various researchers (Marzano, 2003; Lile,, 2002; Winke,, 2006) have suggested that
motivation is the key to all learning. Lack of motivation is perhaps the biggest obstacle faced by
teachers, counselors, school administrators, and parents. Behavioral problems in the classroom
often seem to be linked to a lack of motivation and intelligent students are sometimes outperformed by less bright students with high motivation. These authors suggest that if a child is
motivated enough he or she can accomplish learning of any scale.
New alternative educational models are starting to appear and present new ideas that may
create deep changes inside the classroom. One of these models, Spiral Dynamics, has started to
catch the attention of some educational circles (Rosado,, 2000; ;Greenhouse,, 2003) by proposing
theories about why student centered education remains on the margins of modern schooling.
Spiral Dynamics is a human development model that aims to discover the cultural and personal
values that influence human thinking and behavior. This theory was originally designed as a
psychological model that in recent years has been used in different scenarios such as corporations,
universities and schools in order to increase motivation and productivity. The present research
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intended to determine what kind of impact Spiral Dynamics has on student’s motivation. The
results of this study will provide important information about student motivation inside the
classroom in addition to the possible role of this new model on current educational systems.

Statement of the Problem
Spiral dynamics (SD) is a human development theory that can be applied to human
settings such as philosophy, sociology, ethics and education. When related to education spiral
dynamics is similar to the multiple intelligences theory, however spiral dynamics proposes that
every person has a Values System that governs certain skills or behavior, these values change
according to their environment and these values also define their behavior and their internal
construction of the world that surrounds them.
We can infer that if the environment changes so does the person. For example,
educational environments such as the classroom are one of the main contexts where students
receive different types of information that will influence them and may even shape their lives in
general. Each student creates its own Values System inside the classroom and this personality
may be completely different from the one he has at home or any other context outside school.
Motivation should be taken into account as a key factor to observe and work with those Values
Systems.

One of the most important factors of the classroom personality is motivation. Motivation
inside the classroom can be challenging for teachers and students, SD proposes that each person
has an intrinsic or natural level motivation. Motivation is closely related to the Values System
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(Vmeme) of each student. If teachers can acknowledge this level, instead of their own Vmeme or
the institution’s Vmeme, then motivation may change.

Therefore, the purpose of this research is to answer the following questions:

How is young EFL students’ motivation affected by the use of Spiral Dynamics model in an
intermediate language classroom at a non-profit cultural institution?

How do young EFL students assimilate the use of the spiral model of instruction implemented in
their English classroom?

Objectives
This study aims to
(1) Determine the impact that the spiral dynamics model has on student’s motivation inside a B3
(middle level English, 10-12 years old) classroom at Centro Colombo Americano
(2) Examine the efficacy of the Spiral Dynamic techniques on motivation
(3) Describe the ways in which students assimilate the use of the spiral model techniques in their
English classroom
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Justification

This study is significant for a number of reasons. The use of Spiral Dynamics inside the
classroom is a topic that has not been studied by many researchers. Only a handful of researchers
(Kahveci, 2003; Drummond, 2003; Todorovic, 2005; Rosado, 2000) have done research projects
about the effect of spiral dynamics on education. This research aims to contribute to this area of
investigation and attempts to understand how the Spiral Dynamic model affects teaching and
learning. Most educators have never heard of Spiral Dynamics, his creator, Dr Robert Graves,
died before publishing his main ideas to the public after thirty years of research. These ideas can
be applied to teaching practices that are student-centered and are shaped by the values system of
the students instead of values system of the teacher and/or the institution.

This study can also show how integral models, such as Spiral Dynamics, are applied to an
educational environment. Integral philosophy and pedagogy can create bridges that link
educational alternative movements and modern schooling. Some of these approaches have
already been tested in Europe as will be seen in the literature review. However, this greatly
depends on the social and educational environment where the study is taking place.

On a personal level this research project is the result of a long term study and
investigation of spiral dynamics that began five years ago when I was introduced to the theory
during a workshop given on a MIT Course. The theory not only intrigued me but left me thinking
about how teachers could use new tools based on Spiral Dynamics. After researching these ideas
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I found that Spiral Dynamics has already been applied in Sweden schools (Drummond, 2008) and
its results showed positive feedback when the tools were applied.

The application of these ideas to the educational field can give a clear picture of new
techniques and procedures to deal with motivational issues that may arise. Teachers and
educators in general can benefit from these techniques and their results. On a professional level
this research gives me the opportunity to learn about the procedures related to action research as
well as how to apply the spiral dynamics theory that I have been studying during the last five
years.
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Chapter Two

Literature Review
Related Studies
In the present study, the role that the spiral dynamics model has as an educational tool
will be investigated. The topic itself has several limitations which will be discussed at the end.
First of all, Clare W. Graves, the creator of the spiral dynamics theory, wrote very little material
about his investigation and it only became popularized in 1996 when his students Don Beck and
Chris Cowan published the first book about this theory titled “Spiral Dynamics”. Also, most of
the development related to the work of Graves has been related to the field of management and
little has been applied to education. However, spiral dynamics is a human development theory,
therefore it has the potential to be applied to all human fields including education.
Five related studies support this investigation. The first study is a quantitative research
done by Deng Da Fei that postulates the possibility of using memetics as a method to replicate
and transmit information effectively in classroom environments, the present study is an action
research procedure that aims to do the same and also follows memetic procedures since spiral
dynamics is clearly based on memetics. The second and third studies are qualitative action
research studies done separately by Nick Drummond and Olen Gunnlaugson. These studies show
the effect that discipline had after using a spiral dynamics interventions and connecting with
students on the same level of values and motivations. The present study also includes spiral
dynamics techniques specifically designed for English Foreign Learners and subsequently
analyzes their reaction to these techniques in relation to motivation. The fourth study was a

16
Spiral Dynamics and its Approach to Motivation in an Educational Context

qualitative action research study in which a twelve week intervention to improve motivation was
done by means of a three tiered approach of multiple intelligences, cooperative learning and
engaged learning. The present study also focuses on motivation using spiral dynamics, a theory
that categorizes motivation according to internal values in a similar procedure to multiple
intelligences. The final study is a qualitative study that analyzes the effect that integral education
techniques, in this case AQAL quadrants, has on students’ self-inquiry processes. Spiral
dynamics is also a part of the integral education system and as such focuses on all possible
aspects of values in order to teach.
In recent years educational research studies related to Spiral Dynamics have started to be
applied in educational environments. Stambolić Vuk (2002) postulates in his paper “The reform
of school education in the light of theory of spiral dynamics” that spiral dynamics proposes
different psycho-social changes inside the educational environments in order to create a sense of
evolution. Some researchers have taken this theory to practice by using the spiral dynamics
model or memetic models that are precursors to spiral dynamics
The following studies have supported the use of spiral dynamics model inside edicational
contexts. Deng Da Fei (2009) developed a sixteen week quantitative action research study in
order to observe the impact that memetics had when teaching an English writing course in China.
35 English students were taught to imitate, read aloud, recite and retell English dialogues as well
as to learn new words and expressions by listening and speaking. Results showed that the
students’ listening abilities were greatly improved, suggesting that requirements for language
imitation and reading aloud and recitation and retelling in listening tasks could facilitate English
language learning and could also enhance the teaching quality in class. Da Fei also observed that
by using memetic principles such as repetition, analogy and context relation students can learn
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and memorize concepts easily. The current study works with the same memetic principles, in this
case they are called Vmemes or Value memes, sets of cultural values that each person learns and
follows according to their environment and habits.
Drummond (2008), one of the main proposers of spiral dynamics, proceeded to do
qualitative action research using spiral dynamics values techniques in a Norwegian high school to
create a better sense of discipline among students and teachers. In order to do this in January
2008, a 1-5 level rubric that reflected the continual development of values was introduced to a
classroom of 8 year olds. It was created to help children see how their choices affect not only
themselves, but also everyone around them. Within two days, the teachers who developed the
rubric and their students noticed a difference not only the classroom behavior but in the whole
classroom environment. His research concluded that by giving the right response at each Value
System held by students (also known as Vmeme) the classroom went from a chaotic situation to
an ordered structure. In relation to motivation the teachers needed to respond the Values System
that each student had, otherwise they will not create a real link between the student’s motivation
and the teacher’s techniques. The current study also created an environment where the teacher
knew the spiral level and motivation of his students and proceeded to work with them by giving
the response that each student wanted to hear in order to be motivated.
Olen Gunnlaugson (2004) researched the strengths and shortcomings of Holma College of
Holistic Studies. Holma College is one European school that changed its system in order to work
with spiral dynamic models. Gunnlaugson went as a teacher and applied techniques that went
from authoritarian teaching styles (blue) towards cognitive-experimental (orange) and finally an
affiliative group-work centered style (green). After that he focused on problem students and
directly confronted them by answering their negative Values system with the same Value system
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but on a positive scale. The research concluded that the school went from a narcissistic and
teacher centered vision to one that offers education for young adults with a shared integral
language and a functional life-world ethic. The present study also aims to apply techniques from
the spiral dynamics levels found in students, these may range between the same levels that
Gunnlaugson worked with.
Using approaches to motivation inside the educational environment is one of the most
common research projects that can be found. However, using alternative and integral approaches
is uncommon. In 2000 Leslie Janes noted that poor student motivation and problematic social
skills can interfere in academic results. She developed a 12-week intervention action research
project using multiple intelligences theory, cooperative learning and an engaged learning
environment. Using this three-tiered approach she found that cooperative learning activities
taught appropriate social skills and multiple intelligences exercises had a positive effect on the
students. They gained positive attitudes toward themselves and their school. Their reading scores
increased moderately from first to second quarter. It was concluded that cooperative learning and
engaged learning used together successfully increase student motivation and achievements. This
is an example of how alternative and mixed approaches, in this case multiple intelligences and
cooperative learning, both of them green Vmemes according to spiral dynamics, may help the
educational environment. However, this study only focused on one Vmeme (green: cooperative
approaches and multiple intelligences) and it did not take into account other levels of motivation.
Lynne Feldmann, a high school teacher, started to use an integral approach in, specifically
AQAL quadrants, in her classes at a traditional public high school. AQAL quadrants is a theory
that focuses on creating self-awareness on what a person does and why he does it on personal and
group levels. During all of her classes Feldmann gave AQAL surveys to her students. They had
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to analyze themselves at the moment and note what they were doing, what the group was doing
and question why they were doing it. She concluded that this constant practice of self-inquiry
created a sense of honesty and growth that is felt in the classroom environment. Students also
started to make connections with their behavior and their learning styles. This practice is
adaptable to all grades, and throughout a person’s education according to Feldmann. Her research
was based on Ken Wilber’s Integral Education, a set of learning methodologies that uses tools
such as spiral dynamics. In this case Feldmann used a Yellow Vmeme approach according to
spiral dynamics and found out that self-awareness exercises improve student’s abilities to learn.
The results of researchers such as Vuk, Feldmann, Gunnlaugson and Drummond point
towards one common idea, education needs to be constantly updated in order to evolve. Even so,
some educational systems may be too evolved for their students or vice versa. The constant
awareness of our current location inside the model will help us to identify where we are now,
where we came from and where we are going next.
Theoretical Framework
The theory that is being applied to the educational context in this project is called Spiral
Dynamics. This concept deals with spiraling stages of motivation and colors of behavior. Its main
theory suggests that patterns of thinking emerge according to the environment a person is in
thereby if the environment changes motivation may change. Each of these concepts will be
thoroughly explained. First, a brief history of the spiral model is presented. Then, the spiral levels
or Vmemes are introduced. These levels clearly identify the behavior and motivation that a
person can have, these models were used in the research to determine how to motivate students.
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Motivation is then discussed and how it relates to the theory. Finally the different spiral strategies
for the classroom are presented.
Spiral Dynamics.
Spiral Dynamics is a practical human development framework that was created in 1952 as
a theory by Dr Clare W. Graves. Graves spent 30 years trying to find the answer to a particular
question. He asked “What is human life about and what is it meant to be?" (Graves, 2005). He
did not claim that he found the answer to this question. In fact, Graves insisted no final state that
humans are developing towards can exist, the growth is open ended. This is contrary to what
other researchers such as Rogers and Erickson (1968) presented, a series of stages that ended in a
supreme or ultimate stage.
Up until 1996 Graves was the sole creator and source of spiral dynamics. However, after
his death in 1986 two of his students decided to continue his work and started to promote Graves'
theory to the outside world. Don E. Beck and Christopher C. Cowan published their book "Spiral
Dynamics: Mastering Values, Leadership, and Change" (Blackwell, 1996). This book was the
first step to make the research available to the general public. Beck and Cowan also decided to
create the term "Spiral Dynamics" as an easier concept to explain Grave’s theory. However,
there are divisions in the ranks of those who follow the work of Graves. One group is centered on
Chris Cowan and the other around Don Beck. Both worked with and were friends of Graves.
Beck’s group has blended some of the work of Ken Wilber, an American philosopher into the
work of Graves. Cowan’s group argue that they have the true version of Graves’ work. Both
groups agree on the importance of the work that Graves did but disagree about the interpretations
of his work. For the purposes of this research I focused on Beck’s ideas mainly because he offers
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interpretations that can be applied to other environments such as education, while Cowan’s group
is focused mainly on spiral dynamics as a management system. To understand the idea of spiral
dynamics it is important to know about its main component: memes.
The Memetic Model (Vmemes).
One of the base concepts of Spiral Dynamics that explains the open-ended stages that
Graves proposes is known as “meme”. Meme is a term that first appeared in “The Selfish Gene”
(Dawkins, 1976). It is a concept created by Richard Dawkins that explains how information and
ideas spread and replicate in almost the same way genes do. A meme is the smallest unit of
information that can spread among social groups (Rushkoff, 1996). Their method of replication is
called thought-contagion, they use the human mind as a host and attach themselves to individuals,
organizations, entire cultures and societies. Richard Bloom, an American sociologist, states that
“Humans grab at ideas because ideas knit them together in groups of folks who agree with them.
They provide the comfort of companionship and mutual aid. That's one way memes seduce
humans into their power.” (Bloom, 1995). Currently memetics is controversial to a certain level.
Partly this is due to misunderstandings about what it means, leading to claims that it excludes
human free will, creativity and progress, and that it is bad science (Barbrooks, 1996). This will
likely change in time as the field matures. It is my opinion that memetics is a metacultural tool
that may help us to explain behavior and how to modify it.
Graves never spoke about “memes” as such, this idea was assimilated by Beck and
Cowan from Dawking’s theory and then created the term "Vmemes," or “Value System
MEMES” to categorize the different levels or value systems a person can have. Spiral Dynamics
defines a "value system" as a paradigm or an organizing mental framework that defines reality.

22
Spiral Dynamics and its Approach to Motivation in an Educational Context

These VMEMES or Value Systems were previously called psycho-social levels. Each Value
System is color coded in order to have a better understanding of their concepts. So far researchers
have classified eight VMEMES or levels. It is important to add that these levels are sets of
stereotypical memes that match certain cultural and personal value structures that are mapped
along an evolutionary sequence.
It must also be remembered that these are not static levels. A person may express a blue
Vmeme at home and a Red Vmeme at school. Vmemes change according to the environment and
its resources. It is common to hear about students that are good at home and bad at school or
vice-versa. When defining the spiral level of a person it must be taken into account that the color
does not generalize his or her personality. Teachers sometimes stereotype students and this is a
barrier to real progress.
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Grave’s Eight

Levels
Fig 1. Summary of VMEMES or Psycho Social levels of existence taken from Beck, D. (2007). Spiral Dynamics
Integral. Sounds True Publishers

As each person evolves inside the Spiral Dynamics theory he or she goes up on the scale.
Graves had used the term “double-helix” to denote advancement but Beck and Cowan changed it
to a spiral that represents the flow from one level to the next, hence the term Spiral Dynamics.
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Each time a new level is achieved, priorities, thinking and lifestyle begin to change. The last level,
Level 8, is not the end of the system but merely what we can perceive for the moment. The
concept of a spiral also implies that is an open-ended system and as we progress along the spiral
we may find new levels of development.
Beck and Cowan (1996) also determined how each level behaves and aspires to achieve a
different goal. These ideas can show what motivation might be inside each level:
Basic VMEME’s

Motives
Fig 2. Basic Motives VMEMES or Psycho Social levels of existence taken from Beck, D., & Cowan, C. (1996).
Spiral Dynamics: mastering values, leadership and change. Blackwell Publishers , page 48.

This shows a sequential process that goes from a primal and instinctive existence to a
systemic and transpersonal existence. People can go up or down on the scale. According to the
situation a person can shift down to a lower level that better fits the realities at hand
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For the purposes of this research only four levels will be analyzed, those being Red, Blue, Orange
and Green since these levels are the ones that can be found in the current population.
Beige.
This is the 1st level and its theme is described as "Express self as if just another animal
according to the dictates of one’s imperative periodic physiological needs" (Graves, 2005). This
level focuses on the basic needs such as shelter, food or safety. Living beings in general share this
level. Babies and little children exist in this level. They have not formed the cognitive layer that
will create complex language and categories. For them existence revolves around food, shelter
and well-being.
Purple.
The 2nd level is referred to as the purple level and its theme is: "Sacrifice self to the way
of your elders, tradition and ancestors" (Graves, 2005). Magic and superstition are the basis of
life. People live in a world that they do not truly understand and so try to make meaning by
invoking rituals that have always worked in the past. They turn to the ancestors for ways to solve
problems. We can observe this stage when children begin to grow and start following the ways of
their parents and house rules. Children also live in a magical world where logic bends almost at
will inside their heads.
Red.
The theme of the 3rd level is "to express self, to hell with the consequences, lest one
suffer the torment of unbearable shame" (Graves, 2005). The world is now seen as a hierarchy
with the strongest at the top. People see themselves as fitting into two groups, haves or have-nots.

26
Spiral Dynamics and its Approach to Motivation in an Educational Context

Those who can, go out and do battle to achieve or to die trying. "In time this attitude leads to the
absolute rights of kings, the unassailable prerogatives of management and eventually solidifies
into a stable feudal way of life" (Graves, 2005)
Blue.
The 4th level of spiral dynamics has a theme of "sacrifice self now in order to receive
reward later" (Graves, 2005). This system emerges when basic needs are met but the world is
still full of what can be perceived as barbaric men and animals. People see themselves in a world
they do not understand or control and so through denial of the inner self and acceptance of the
world and their place in it they try to find safety and security. The need for absolute control leads
them to look for very specific and concrete laws. Everyone has a proper place or class and one’s
job is to be the best one can in whatever role they are in. People connected to this level will
follow rules obediently because they truly believe the rules will lead them to happiness and order.
Orange.
The 5th Level also known as the Multiplistic Existence has a theme of " express self for
what self desires, but in a fashion calculated not to bring down the wrath of others" (Graves,
2005). Graves suggests that when humans start to question the powers that be or the Power, then
they start to think that they may know something too. In this level humans see many ways to
think about something but only one good way. This allows humans to try to take control of their
existence by understanding the world around them and to make use of that knowledge to get
ahead. A key idea in this point of view is that the individual arrived at the place that they did by
his or her own efforts and therefore, they have proven themselves to be leaders.
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Green.
The 6th Level has a theme "of sacrifice now in order to get acceptance now" (Graves,
2005). This leads to a desire of belonging to a specific group or community. In this level "getting
along with is more valued than getting ahead of" (Graves, 2005). People at this level make their
decisions based on feelings rather than logic or knowledge. Aggressiveness seems to be
downplayed in this level and a desire to follow the dictates of the group rather than act on their
own is an indicator of this level.
Yellow.
The 7th level has a theme "of express self for what self desires, but never at the expense of
others and in a manner that all life, not just my life will profit" (Graves, 2005). In describing how
the seventh worldview sees the world he said, "When man transforms into the seventh level
thinking he values the enjoyment of this life over and above obeisance to authority. He strongly
rejects non-dignified, non-human ways of living" (Graves, 2005). Individuals at this level tend to
act on their own but have a sense of compassion and well-being for everyone. They also try to
make everyone feel comfortable inside their own Vmemes.
Turquoise.
The theme of the current final level is "of sacrifice the idea that one will ever know what
life all about and adjust to this as the existential reality of existence" (Graves, 2005,). Graves did
not attempt to summarize this state as he had not enough data. An understanding of the 8th level
is still emerging and opens the door to new behaviors and ways to perceive reality.
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It must be remembered that spiral dynamics proposes an open-ended theory, that is, new
levels may appear with more research and investigation. Graves’ theory went mainstream when
their two students, Beck and Cowan, published their book on Spiral Dynamics. Researchers all
over the world got the opportunity to learn about this theory and they began to expand the theory.
Education And Spiral Dynamics
Spiral dynamics went on to catch the attention of philosopher Ken Wilber, famous for
developing a body of work called Integral Theory (Wilber, 1997) this is a set of eastern and
western concepts about being and consciousness that are joined together to create a theory that
can explain reality from a biological, rational and transpersonal point of view. Wilber uses the
spiral dynamics model inside his teachings. In 1998 Wilber created the Integral Institute. The
purpose of the institute is to gather and attempt to integrate the various viewpoints found in a
number of major fields of knowledge, one of them being Integral Education. It is here that
teachers and educators begin to get acquainted with Graves’ theory and develop ideas around it.
Dr Caleb Rosado, one of the main supporters of integral education, argues that alternative
educational movements are starting to show how curriculums are starting to flow towards a more
consciousness-based idea of education (Rosado, 2002). Traditional schooling was founded on the
basis of the Blue level, that is, obey the authority that holds the truth and you will get a reward.
To support this, Ron Miller and Carol Greenhouse state that during the 1960s many social
institutions rooted in Blue and Orange VMEMES (a combination of authoritarian nationalism,
coercive moralism and competition striving) began to be challenged by the emerging Green and
Yellow levels (participatory democracy and independent thinking/learning) seen in movements
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such as the Montessori and Waldorf education, humanistic education and, later, integral
education. (Greenhouse, 2006)
Wilber does not show complete optimism. According to his theory more than 90% of the
world’s population is at or below the Orange VMEME. If this proves true it would explain why
alternative education principles are still relatively unknown. Wilber adds that the center of
gravity of the American society is in the range of the blue/orange memes. A person moving past
that level feels a downward pull from the mass of society. (Wilber, 2001) This can be seen in
America with the blue moralist ideas of being obedient to a higher unquestionable authority that
rewards good and punishes evil. On the other hand, orange thrives with the ideas of a competitive
world where the smartest person wins the biggest share or slice. In my opinion this idea has
changed and currently educational systems tend to shift between orange and green values system.
Orange systems focus on competences and analysis. On the other handle green systems focus on
cooperation, sharing and understanding that everybody can be a winner are important ideas that
need to be learned. Everybody is perceived as unique and special. The multiple intelligences
theory designed by Howard Gardner is clearly green when he states that “…the brain has evolved
over millions of years to be responsive to different kinds of content in the world. Language
content, musical content, spatial content, numerical content, etc.”. (Gardner, 1996).
Just as individuals can have multiple intelligences we have to take into account their
different Values Systems (Vmemes). Kahveci (2003) proposes in his study “Instructional
interactivity endeavor and the spiral dynamics” that all conflict and misunderstanding appear
when there is conflict between different psycho-social levels or Values Systems. Since teachers
and students are possibly going to have different Values Systems, delivery of instructions will be
perceived very differently and this will create conflictive environments. Kahveci discusses how
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Spiral Dynamics model can be considered as “an attempt to base conceptual parameters for the
operation of interactivity on terms of human psychology and ability of learning”. He concludes
that interactivity between the teacher and the students is a key element for good education. In
such interaction we may be able to find the key components for extrinsic motivation. These
interaction elements are so subtle that most persons are unaware of the effects that they can
generate.
However, this interactivity needs its own rules. Rosado (2002) chooses education as a
way to promote the change that is needed. Each society and culture lives on its own VMEME. An
educator cannot expect to teach everyone the same way nor teach from the point of view of one
specific VMEME. As educators we cannot expect to have a completely perfect classroom and
educational process where everything goes perfectly without any mistake. Diversity will always
be found inside the educational context and this in fact helps people to change and overcome
change. Rosado proposes a “spiral educator” who will recognize this and employ different
methods of instruction suitable to the different learning styles at the level of existence of the
student as seen on the following chart:

31
Spiral Dynamics and its Approach to Motivation in an Educational Context

Spiral Dynamic Levels and Teaching/Learning Styles
CORE VMEMES
PURPLE
Level 2
RED
Level 3
BLUE
Level 4
ORANGE
Level 5
GREEN
Level 6
YELLOW
Level 7
TURQUOISE
Level 8

LEARNING STYLES

TEACHING STYLES
REASSURANCE
CLASSICAL
(repetition; insure safety;
(imitation)
honor customs & myths)
CONDITIONED
REINFORCEMENT
(operant, through
(empower individuals;
reinforcements)
tough love' rewards)
AUTHORITARIAN
AVOIDANT
(impose order & discipline;
(so as to not be punished)
punish mistakes fairly)
EXPERIMENTAL
EXPECTANCY
(build autonomy; use trial
(to succeed in objectives)
and error; competitive)
AFFILIATIVE
OBSERVATIONAL
(facilitate acceptance;
(watch, feel, and learn)
foster belonging)
INTEGRATIVE
INFORMATIONAL
(access knowledge bases;
(freedom to be & discover)
seek connections; diverse)
EXPERIENTIAL
HOLISTIC
(participate with senses)
(guide to become more complex; open doors)

Fig 3. VMEMES and their different learning and teaching styles. Table is by Don E. Beck and Christopher C. Cowan,
used with permission. (see appendix F)

A “spiral educator” should be at a yellow level inside the classroom. That is, he/she has the
ability to think of the well-being of the groups without forcing them to his/her ideals but to the
ideals of each student. The teacher does not have to be aware of how spiral dynamics works since
these levels are simply categories for behaviors that develop naturally. For purposes of showing
this the following table establishes a relation between different levels of development theories:
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Development Levels Comparison Chart

Fig 4. A comparison map of Spiral Dynamics with the work of several other development psychologists and system
thinkers. Rice K. (2012). Retrieved from http://www.integratedsociopsychology.net/comparison_map.html

Motivation and Spiral Dynamics

One of the key components to promote evolution to the next level is motivation. Similar
to Maslow’s theory, once a person fulfills the needs or goals of a VMEME he can continue to the
next one. As seen on Figure 2 each level has its own motivation. The word 'motivation' comes
from the Latin word 'movere' which means to move. For the purposes of this research motivation
is defined as the force that compels a person to be on task. This force can be internal or external.
Education researchers have developed many theories about how motivation inside the educational
environments works.

Beck and Cowan (1996) propose that there are two factors that define advancement inside
the spiral: The life conditions the person encounters and the mind capacities available to cope
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with such conditions. This is why Drummond and Rosado affirm that sometimes students cannot
advance due to the teacher imposing his own VMEME which may be too advanced or too basic
for the student. Likewise, the teacher may find trouble motivating students because he is not
aware of the VMEME of his students and therefore does not know where their motivation might
lie.

Keith Rice (2006), an integral psychologist, proposes that Spiral Dynamics provides the
most accurate and comprehensive model of how motivational systems develop in people. Rice
adds the 4 temperament types (sanguine, choleric, melancholic and phlegmatic) to establish a
relation between VMEMES, personality and motivation. According to Rice a person with a
Phlegmatic personality is more likely to be comfortable with PURPLE driving their thinking than
another Vmeme, similarly a Choleric personality lends itself to RED thinking while Melancholic
facilitates BLUE thinking. There does appear to be an association between a Sanguine type and
ORANGE driving the thinking but the association seems much weaker than with the other
Vmeme-temperamental type matches.

However, motivation is not only about temperaments. Stipek (1988) suggests a variety of
specific actions that teachers can perform to increase motivation on classroom tasks. In general,
these fall into two categories: intrinsic (internal to the person) motivation and extrinsic (outside
the person) motivation
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Intrinsic and Extrinsic Motivation Strategies

Intrinsic

Extrinsic
Explain

why

o

Provide clear expectations

learning a particular content or skill

o

Give corrective feedback

is important (setting goals

o

Provide valuable rewards

o

Make rewards available

o

Create

o

or

show

and/or

maintain

curiosity
Provide

o

a

variety

of

activities and sensory stimulations
(games)
Relate learning to student

o

needs
o

Help student develop plan
of action

Fig 5. Intrinsic and extrinsic motivation strategies taken from Stipek, D.J. 1988. Motivation to learn: from theory to
practice. Englewood Cliffs, NJ, Prentice Hall. Pg 113

Intrinsic strategies take a longer time to be internalized while extrinsic strategies can stop
functioning if the teacher is not there, the learner will cease the desired behavior and operate
according to his or her own VMEME. It can also be seen that extrinsic rewards may lie too much
on Blue ideas (giving rewards) and this may not be appealing for students who are not focusing
on obtaining any kind of rewards. The teacher will need a good knowledge of each Vmeme in
order to create strategies to correctly motivate their students. All colors expect rewards but these
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may go from physical rewards, such as a candy, to emotional rewards, achieving a goal on time.
Stipek’s theory helps us to analyze the different motivational characteristics that each Vmeme has
but does not provide much information about the process of motivation itself.

Robert Marzano (2003), a leading researcher in education, has created five different
methodologies to work on student’s motivation inside the classroom. One of these five
methodologies is called Self-system and is based on the works of Csikszentmihalyi, a renowned
psychologist, and his theory of flow experiences. “Flow experience” is a term coined by
Csikszentmihalyi to define the moment where the mind and its activities are fully immersed in a
situation and all cognitive and emotional abilities are focused and harnessed in order to
experience the work or the activity to its fullest.

To achieve this flow experience, which Csikszentmihalyi defines as the most important
motivational experience, a person needs to achieve three conditions. According to its seminal
work “Flow” these are:

1. The person has to be involved in an activity with a clear set of goals. This adds direction and
structure to the task.

2. The person must have a good balance between the perceived challenges of the task at hand
and his or her own perceived skills. The person must have confidence that he or she is capable to
do the task at hand.

3. The task must have clear and immediate feedback. This helps the person negotiate any
changing demands and allows him or her to adjust his or her performance to maintain the flow
state.
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Marzano re-structured these conditions for the classroom experience as follows:

1. Freedom to set clear, meaningful, individual goals

2. Resources so that student can become immersed in the work necessary to carry out
goals

3. Self-awareness in the student of how well he or she is progressing and making
adjustments as necessary

The “Self-system” or “Flow” Theory connects with spiral dynamics because in both
theories the subject needs to be aware of what he or she wants form the experience and at the
same time receive inputs that are meaningful to his/her own Values System or Vmemes. The flow
experience would be achieved when the person is working in a context that is in total harmony
with his Values System. Inside the classroom the teacher should be aware of this in order to
create meaningful activities and strategies for his students.

Spiral Strategies Inside The Classroom

In order to create such strategies an educator can use a strategy proposed by Beck and Cowan in
their book “Spiral Dynamics: mastering values, leadership and change” (1997) that is called
Spiral Wizardry. It has been modified to fit the purpose of an educational environment since the
original is more oriented to the field of management. The steps are as follows:
1. Recognize the memes in people, communities, companies…
(This can be done with surveys, standardized tests or interviews. In this case a
standardized test will be used)
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2. Continue with the standard teaching approach that the teacher has been using, in this case
the task-based learning approach.
(The Centro Colombo Americano offers English classes based on the task-based learning
approach, that is, it focuses on the use of authentic language and the development of a
task to achieve a specific outcome. Classes are divided in three moments: Warm-up, Pretasks and Task. This is the learning approach used during the research project)
3. Create rapport with students by entering their same VMEME
(This leads students from a closed state where they do not want to participate to an open
state where they feel motivated and are willing to participate. This is done during the Pre
Task Section of the Class.
4. Intervene with spiral dynamics techniques when appropriate.
(In this case the techniques will be introduced during the Task section of the class. Such
techniques are explained below)
5. The teacher activates 2nd tier thinking (yellow or turquoise VMEMES) in himself/herself
to check if the techniques are working or not.
(The teacher enters a meta-cognitive state where he or she can perceive if the SD
interventions are generating results or not, this can be done inside the class to calibrate the
activities during the moment or after the class to reflect on the outcome)
As seen in point 3 the teacher needs to lead students from a closed to an open state. That
is, to make them receptive to changes. We may find a red student that will not comply with any
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kind of instructions because he is in a closed state. To do this the teacher simply needs to
communicate in the same level his/her student is. Red to Red, Blue to Blue, etc…. Once the
teacher has managed to create an open state he can lead the students to different levels or stay in
the same level but with an increased receptivity to learn and participate.
In all of the cases this will be the first step that the teacher took to match the VMEME that
the students have. In order to do so the teacher creates rapport with the students by using the
same expressions, gestures, tone and vocabulary. This does not mean that the teacher has to
mimic them in every facet. The teacher needs to create a sense of connection with them and viceversa. This rapport phase can be implemented during the pre-task activities. Note that the teacher
will rapport the common VMEME that the students share but at the same time he needs to check
that students who do not share the common VMEME are also being motivated, this can be
automatically activated if these students notice that the other classmates have achieved rapport.
Once the students and the teacher are working at the same VMEME level we can introduce
the spiral dynamics techniques that are going to be applied to the task phase. They can be
classified according to the VMEME the students have. Each student will tend to prefer a different
learning style according to his/her VMEME (see fig. 3). Keywords referencing each level are as
follows:
Purple: Magical Teaching. Material designed for small children revolving around games, fables
and repetition/imitation techniques. One example of task implies students creating a city out of
cardboard cut-outs that the teacher gives them, placing them around the classroom to create a
mini-city and then traveling around the mini-city while presenting each house or building. A song
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related to places in the city can also be used to reinforce the idea of the names. An interesting
outcome would be to check who remembers the most names.
Red: Emotive Teaching. Exercises revolve around the concept of physical expression,
empowering the student by making him feel special, kinesthetic activities, tough love rewards.
The task revolves around storytelling. Students have to create a story using key sentences that the
teacher gives them. They have to use the vocabulary learned during the tasks. After creating the
story some students read it while the others act the story out. There are different possibilities to
arrange the story, therefore creativity is important. This activity may also work with the Purple
VMEME
Blue: Moral Teaching. Creating order and discipline with the activities, punishing mistakes fairly,
showing a sense of right and wrong. For example, each student receives 10 plastic coins, after
that they arrange into three big groups and they will have to discuss about some issue. If they
interrupt a classmate, talk without raising their hand, use Spanish or mock a classmate they will
lose a coin. At the end the group and the students with the most coins will win.
Orange: Cognitive Teaching. Exercises that promote critical thinking and new ways to solve
problems. Competitive feelings in order to inspire students. Teacher gives students a slip of paper
with a situation they need to solve creatively. In pairs students create a solution using target
vocabulary and express it with a poster. Each pair pastes their poster and then go around the
classroom visiting the posters while taking notes of the ideas they see. Finally students vote on
what was the most original solution.
Green: Aesthetic Teaching. Expressing creativity in any way possible, freestyle activities and
group centered exercises where students learn to work as a team in order to foster a sense of
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belonging. After talking about sports each student writes two or three word related to the topic
(games, actions, sport players) and put these words into a paper bag. After that they arrange into
five groups of three students. They randomly choose four words from the paper bag (one for each
student) and then they have to create a new sport using those words. The first student focuses on
the concept of the sport, the second student focuses on the rules of the sport, the third one focuses
on the equipment that they are going to need. Teacher gives them clay to prepare and present
their sport.
Such examples are only a sample of activities related to each VMEME. The teacher will need
to check the results from the Spiral Dynamics Test to see which VMEMES are common inside
the classroom as well with the topics of the lessons that the group has to cover.
In conclusion, we can observe that by using spiral dynamic techniques a teacher receives a set
of tool and techniques can address social needs and interests that their students have and hones
their receptivity with the lessons. By doing this the outcome and organization of each activity has
a specific purpose and goal that connect with the students’ beliefs and understanding instead of
simply addressing the teacher´s beliefs and understandings. The related studies that were
presented also indicate that memetic techniques, such as spiral dynamics, do have the potential to
improve language learning but since these techniques are relatively new, the teacher must guide
the group with specific contents and easy to follow steps.
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CHAPTER THREE

Methodological Framework

Approach and Type of Research
This study follows a qualitative action research model. Qualitative research focuses on
exploring issues and understanding phenomena. Both of these main areas will be useful to
determine how can spiral dynamics affect student’s motivation. Qualitative research also allows
the incorporation of the participant's feelings, ideas, emotions, personal accounts and opinion in
context. (Cohen, 2006)¿
As for methodology, action research was chosen because it has been shown that it
provides a good framework for education researchers. Action research also has the potential to
generate genuine and sustained improvements in schools and it gives educators new opportunities
to reflect on their teachings and to explore and test new ideas, methods, and materials. Whitehead
(1989) suggests that action research can be used to understand how to accommodate inside and
outside influences to improve a practice inside the classroom. In order to do this, the teacher
needs to follow a cyclical procedure where he plans his practice, acts it inside the classroom,
monitors the activity and reflects on the information that has been gathered.
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This cyclic structure has been proposed and developed by other researchers such as
Kemmis and McTaggart (1982), Ebbutt, (1985) and Stringer (1999). This cycle is divided into 4
different moments: plan, act, observe and reflect. After identifying or defining a problem, the
researcher considers new courses of action that could affect the problem, after this, the new
courses have to be put into action and then their consequences must be studied in order to
identify any new findings. This is a cyclical or spiral method where new plans are derived from
new findings and these plans can be put into action, observed, reflected upon and so on.
According to Stringer (1999) during the planning the researcher adopts an exploratory
stance and gains an understanding of the problem and possible plans or intervention strategies to
apply. Planning can be summarized as identifying, informing and organizing. Considering these
strategies the researcher carries them out and at the same time begins to collect information
through several instruments in order to guarantee data reliability. With these data the action
researcher can create new plans by means of analysis and reports and if he needs to revisit the
problem until a solution has been achieved or enough understanding of the problem has been
collected.
Action research fits with the current purpose of this research. It offers the possibility of
trying out new strategies and verifying if these strategies actually work or not inside a real
context. Introducing spiral dynamics to the classroom implies testing new methods and action
research applies to this case since it involves the testing and gathering of evidence about practice
in order to effectively implement new initiatives.
Setting
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The location chosen for the study was the CCA Downtown branch in Bogota, Colombia.
This location mainly receives middle class students due to its location. All of these parameters
were taken into account to choose this specific course. CCA is a non-profit cultural institution
dedicated to the teaching of English as a second language. Currently, it has three branches in
Bogota: Downtown, Niza and North. The institution has more than 60 years of experience in
Colombia and aims to satisfy the needs of the community through activities and services that
promote understanding and communication between English-speaking countries and people.
The institution also has an ethical basis of Respect and Cooperation. This is reflected in
their cooperative learning approach and the task-based learning methodology. This methodology
focuses on the use of authentic language and the development of a task to achieve a specific
outcome. This study was done in the Saturday program that the Centro Colombo Americano
offers. The Saturday program classes are divided in three specific moments: Warm-up, Pre-tasks
and Task. The warm-up constitutes a quick activity to recap information from last class. After
this the pre-tasks start to give key concepts of the current lesson such as vocabulary, grammar
and conversation models. Each pre-task has a specific learning outcome. Finally, the task is an
activity designed to include all the information that was given during the pre-tasks, the result of
this stage will be a product such as a poster, a role-play or solving a problem using an specific
interactive strategy. At the end there is a feedback moment to reflect on strengths and weaknesses
found during the lesson. This is the learning approach that was used during the research project
since this is the current approach that Centro Colombo Americano is using.
Population
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The population for this study comprised all eighteen students enrolled in the B3 level (middle
level English, 10-12 years old) of the Saturday Program at Centro Colombo Americano (CCA).
The B3 level is the third of the eight levels that a 10-12 years old student can take on Saturdays
during two hours. The English level is intermediate and this is where students begin to
acknowledge the principles of the Centro Colombo Americano. The age range for students was
10 to 12 years. The B3 teacher was 26 years old and had been working at the institution as a
practitioner during one year. All eighteen students came from middle class social strata (threefour). Out of the eighteen students twelve were girls and six were boys. Two reasons for their
enrollment were defined by their parents as “learning English will give them a lot of
opportunities for their future” and “this can help them to improve their school grades”. This
information was collected at the parents meeting. This population was chosen because during my
practicum the CCA assigned this course to me in order to do action research. Since there are no
limitations related to age or group size when working with spiral dynamics I accepted this
population to work with.
Instruments
Instrument is the generic term that researchers use for a measurement device such as a
survey, test, questionnaire, etc..In order to answer the research questions of the study three
instruments were used to collect the information: surveys, Journals and artifacts.

Surveys
Surveys are instruments that are used to collect information, especially opinions and
thoughts that are expressed by the research. According to Earl Babbie (2005) a survey can use
qualitative measure through open-ended questions or quantitative measures through choice
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selection. There are also two types of surveys: cross-sectional and longitudinal. A cross-sectional
survey collects information at a specific point in time. A longitudinal survey collects information
over a period of time and then the data can be cross analyzed to perceive possible changes on the
population.
During the research a choice selection survey was given at the end of each spiral dynamic
class to check student’s motivation. It is composed of 10 statements that can be ranked from
Totally Agree to Totally Disagree. The statements focus on personal interest, participation and
interaction during the activities. These surveys were handed out at the end of classes five, seven,
nine, eleven, thirteen and fifteen to eight random students. At the end of the research forty eight
surveys were collected and analyzed to check motivation factors during the spiral dynamic
activities (See Appendix C).

Journals
Classroom observations were kept as Journals. According to Bolger (2003) this
instrument collects detailed information about behavior, events and other aspects that may need
to be analyzed. Journals can provide a reliable alternative to the interview method because it
avoids collecting sensitive information by personal interview.
For this research the journals registered the behavior, emotional reaction, class
participation and general interaction during the spiral dynamics activities. It also adds comments
from the teacher and possible aspects to be improved. The instrument aims to capture what
occurred during the activities without presupposing any particular instructional approach. The
narrative used also allows for a more holistic and contextual description (See Appendix D).
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Artifacts
According to Mangen (1982) artifacts refers to any tools, objects and other concrete
objects observed during the research. Artifacts In this case the artifacts refer to the material
produced by the students that was collected at the end of each class. This material includes
posters, short written tasks and interview sheets. The concreteness of artifacts helps to define
abstract notions that the students may have. A student with motivation may create a colorful
poster whereas a poorly motivated student might create a monotonous poster. Therefore, artifacts
can create concrete evidence related to the research questions.

In order to assure their reliability and increase validity and credibility of the results a
triangulation procedure was done with these three instruments. By means of triangulation the data
from one instrument was cross verified with the other two instruments. Denzin (1970) asserts that
during a research triangulation uses two or more aspects of research to increase the ability to
interpret the findings and at the same time ensure their validity by cross referencing.

This study focuses on data source triangulation of the information gathered by the
instruments during the time of the spiral dynamics activities. Time triangulation analyzes the
collection of data that were collected at different times in order to determine if similar findings
occur. (Kimchi,1991).

Procedure
After designing the main proposal a letter was sent to Centro Colombo Americano asking
for permission to develop the research in one of their branches (See Appendix A). Permission
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was granted to work in the downtown branch with the B3 level course. This is an intermediate
level English course for 10-12 years old. The semester is composed of 18 Saturday classes from
8:10am to 9:40am (a total of 100 minutes).
The instruments used in this procedure were a motivation survey handed out at the end of
the classes with spiral dynamics activities, Journals of those activities and artifacts that resulted
from the activities. All three instruments were previously pilot tested with a similar population at
the Centro Colombo Americano Niza branch with a B1 course composed of 20 students. After
pilot testing, it was found out that the test had ambiguous questions. Therefore the test was
rewritten in a more explicit language designed for kids. The motivation survey remained
unchanged as well as the Journals. Artifacts were collected at the end of each class.
The information analyzed from these instruments was as follows:
1. The teacher and student’s Spiral Dynamics level: The level of cultural and personal value
structures of each person according to the spiral dynamics model
2. Social interaction patterns such as the level of participation with the teacher and other
students, their attention, emotional attitudes as well as the range and description of
activities of each class.
3. Motivational indicators such as the level of participation and self-importance of the
activities
Procedure with the B3 course began during the third class of the semester by handing out the
Spiral dynamics tests to the students. This test is designed to gather information that can pinpoint
the current level that each student has according to the evolutionary spiral proposed by Graves.
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This was a close-ended test designed by Spiral Dynamics practitioner Alan Tonkin (2005) to
define the spiral dynamics level of a person. It has five questions and eight statements as possible
answers. Some questions were rephrased for the current population. For questions 1 to 3 the
person selects one of the possible statements as an answer. These questions want to confirm the
likes, dislikes and general point of view of their environment. For questions 4 to 5 the person can
select up to 3 of the statements. These questions focus on personal strengths and weaknesses. The
test was applied at the end of the third class. All eighteen students were present that day (See
Appendix B).
According to the test results eight students were defined as Orange (analyticindependent- success driven), eight students were defined as Green (communitarian – affiliation equality driven) and two students were defined as Red (egocentric – exploitation - power driven).
During all activities students were divided into four groups and even though students changed to
different groups the colors of each group were kept intact, the groups were as follows
• Group 1: Four orange students
• Group 2: Four green students
• Group 3: Two orange students, two green students, one red student
• Group 4: Two orange students, two green students, one red student
With the results of the tests the teacher proceeded to design spiral techniques that were going
to be applied inside the classes as specific activities during the next classes. The Saturday
program had a total of eighteen classes but activities were introduced from the fifth class onwards.
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At the end of each activity a survey was handed out to students. This survey measured their
motivation in relation to the task that was performed. The teacher also collected all information
relevant to the research on a research log and gathered some of the artifacts created by the
students.

Instructional Design
Since this research project used action research it is implied that didactical strategies were
used during its development. In this case all strategies were designed based on spiral dynamics
principles.
Tudor (2001) states that language teachers have to focus on aspects such as students'
diversity. This diversity creates a complex series of interactions between teacher and students that
are commonly ignored. Having a common goal is one of the most important factors that can lead
to a successful language classroom. Diversity of perception will always occur and the teacher
needs to take advantage of this situation
During my process as a practitioner I noticed that many students performed the exercises
proposed during class and achieve good grades but they did this on a mechanical way without a
real sense of motivation related to the activities and exercises. This may happen because these
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activities are not completely contextualized and do not connect with their outlooks. I started to
investigate about possible theories that could improve this area and I found spiral dynamics. I had
previous experience with this integral theory and after consulting literature I decided to perform a
research project connecting motivation with spiral techniques.
Taking this into account, I set one main objective and two specific objectives:
To determine the impact that the spiral dynamics model has on student’s motivation inside a B3
(middle level English, 10-12 years old) classroom at Centro Colombo Americano, to examine the
efficacy and effectiveness of the Spiral Dynamic techniques on motivation and to describe the
ways in which students assimilated the use of the spiral model techniques in their English
classroom
Each class at the Saturday program consists of the following routine that is constructed from
task based learning:
1. Warm-up: short activity to introduce new concepts and/or remember previous concepts
2. Pre-tasks: activities where concepts are inferred by the students with the help of the
teacher
3. Task: Activity where all class concepts are merged and practiced by all students. All of
the spiral dynamic activities were done during this part of the class
4. Feedback: Comments on the process done and if possible activities to reinforce any
missing or weak ideas.
Each of the classes’ task was developed as follows:
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Class Number One: Orange cognitive task focused on problem solving. Students were
divided into four groups. The objective of this task was to express daily routines using present
simple. Spiral Dynamics assures that orange values deal with competition, anticipated rewards
and strategic thinking (Beck, 2007). Teacher pasted different papers with sentences inside the
classroom and students had to collect them and organize them in any way possible to create a
story about daily routines. The first two groups get extra points that can be of great help for the
oral grades, these were mentioned at the beginning of the activity since orange tasks have to
announce a reward that may foster motivation. Teacher reinforced the idea of giving each group
member a different purpose and activity in order to make the process faster and more organized
thereby fostering strategic thinking. However, besides this piece of advice the teacher was not
actively involved in the activity and left the students to design their own strategies.
Class number two: Green aesthetic task focused on cooperative learning. Students were
divided into four groups. The objective of this task is to express weekend activities using do and
doesn’t. Spiral Dynamics assures that green values deals with sharing experiences, no rewards
presented and the teacher acting as a facilitator (Beck, 2007). Teacher gave each group a set of
interview sheets where they had to ask their classmates about activities that they do and do not do
on the weekends, it also includes a “why not?” section in order to complement their answers.
Each 50 seconds the teacher rings a bell and students must mingle with members from other
groups and complete their interview sheet. During the process the teacher mingled with the group
in order to check the process and correct simple mistakes if necessary and to assist as a facilitator.
In the end all the information was gathered on a big chart on the whiteboard and checked for
most common and most uncommon activities. No reward was announced, the goal was to gather
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all the information as a group. Green activities foster motivation by working as a group to
achieve a specific goal to create a sense of achievement. (See Lesson Plan Appendix E)
Class number three: Red physical task focused on total physical response. Students were
divided into four groups. The objective of this task is to express habits with adverbs of frequency.
Spiral Dynamics assures that red values deals with instant rewards, physical expression and
intense competition (Beck, 2007). During the class the teacher gave each adverb of frequency a
physical expression (i.e: the adverb ”sometimes” was a hand moving sideways in a wave motion,
the adverb “never” was crossing both hands to form a X”) and they were reviewed during the
pretasks. For the task the teacher gave each group a set of sentences with adverbs of frequency
and action (i.e: you sometimes eat pasta”. Each student picked a card and had to act these
sentences, after one student guessed correctly another student picked a card and repeated the
process. For each correct guess they won a coin (fake money) and at the end the group and the
students with the most coins were the winners. Finally, the teacher challenged students to go in
front of the class to act out long sentences in order to win extra coins. Red activities foster the
concept of challenges and “tough love” in order to motivate students to participate (Drummond,
2008), also any rewards have to be given immediately and not at the end of the activity.
Class number four: Orange cognitive task focused on problem solving. Students were divided
into four groups. The objective of this task is to ask for time and places using where and when.
Spiral Dynamics assures that orange values deal with competition, anticipated rewards and
strategic thinking (Beck, 2007). Teacher pastes a big city map on the whiteboard and gives each
group a set of papers with different places on the city and times. Each group had to create a
schedule in order to visit each place at a different time. (i.e: we can go to the library at 4:30pm).
After creating the schedule the groups had to mingle and exchange information about their
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schedules using where and when (i.e: where are you going to be at 3pm?). Teacher told them at
the beginning that the schedule should include all places and be as organized as possible. The
best schedule received three extra points.
Class number five: Green aesthetic task focused on cooperative learning. Green aesthetic task
focused on cooperative learning. Students were divided into four groups. The objective of this
task is to express rules by using imperatives. Spiral Dynamics assures that green values deals
with sharing experiences, no rewards presented and the teacher acting as a facilitator (Beck,
2007). Teacher gave each group a set of butcher paper and markers and told them to create a rules
poster for a summer camp. The rules had to be very creative and fun. Teacher told them that
pictures are not necessary but would greatly improve the poster. After that each group pasted
their poster on the wall and each group started to visit each poster with one member from each
group explaining the rules while the other students take notes. In the end everyone voted for the
most creative poster. No prizes are awarded and the teacher made sure that each poster won a
different category (the most creative, the funniest, etc..)
Class number six: Red physical task focused on total physical response. Students were
divided into pairs. The objective of this task is to express directions such as go along, turn left, go
back. Spiral Dynamics assures that red values deals with instant rewards, physical expression and
intense competition (Beck, 2007). Each student was given a role to act out but one of the students
in each pair was told that they had lost their voice, therefore this student had to act out and the
other student had to guess by interpreting gestures and guide him. After that they switched roles.
Then the teacher gave them the opportunity to mingle and perform the activity with different
classmates. For each correct guess they received a happy face stamp on a checklist, this creates a
sense of instant rewards. At the end the group with the biggest number of happy stamps

54
Spiral Dynamics and its Approach to Motivation in an Educational Context

participated in a little spelling bee contest related to the new vocabulary and the winner received
a prize consisting of a set of mini markers. During this contest the two participants could ask their
classmates for help if needed.
The six sessions were completed and data was collected using journals, surveys and artifacts.
All of the activities focused on Tudor’s idea of perceiving the diversity of perceptions inside the
classroom to create new activities that could create a sense of achievement and motivation in
students. The next chapter analyzes all the data that was collected and compiles it in specific
categories related to the research question.

55
Spiral Dynamics and its Approach to Motivation in an Educational Context

Chapter Four
Data Analysis
The resulting data was analyzed using the content analysis approach. Content analysis can be
defined as a methodology where the data collected is contrasted with theory that already exists.
This method infers data from texts to the contexts of their use (Krippendorp, 2004). This means
that codes, names and categories are predefined and the data starts to be categorized around them.
This method was originally derived from the analysis of mass media and public speeches but
nowadays the use of content analysis has spread to examination of all form of communicative
material. This implies that it focuses on language and its different uses.
The most common procedure for content analysis starts with a text (in this case spiral
dynamics and Marzano’s theory), then the units of analysis are defined (keywords and sentences)
and then categories, names and codes to be used for analysis have to be derived from the texts.
From this point on statistical analysis and quantitative methods are applied in order to arrive at an
interpretation of the results (Ezzy, 2002).
After collecting all data, six codes were established related to recurrent behavior in
accordance to spiral dynamics motivational levels and Csikszentmihalyi’s and Marzano’s
motivation theories. These codes were reduced to three and then information was compiled in
fifteen names, each of these was subsequently categorized related to a motivational code. The
following graph shows the resulting categories with their corresponding codes and names:
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Categories for Data Analysis

NAMES

CODES

CATEGORIES

Purpose of the
Activity

Performance Awareness

Resources to Achieve Goals

Did not feel curiosity
about the task

Thought that it was
important to do well in task

Gave his best effort to
participate

Thought the task was
important or relevant

Would like to know about
how he/she did in the task

Felt confident with his/her
group

Did not pay attention to
the task instructions

Felt that he/she could have
participated more

Helped others
understood/perform the task

Shared with others what
he/she did

Did not care about his task
performance

Worked in consensus

Felt empowered during
the task

Was aware that he/she could
complete the task

Worked without caring about
what the others did

Fig 6. Resulting categories along with their codes and names. All categories are pre-established from
Csikszentmihalyi’s theory (see chapter 2)

Regarding the spiral dynamics level of the population (Vmemes), results of the spiral
dynamics test indicated that eight students were defined as Orange (analytic- independentsuccess driven), eight students were defined as Green (communitarian – affiliation - equality
driven) and two students were defined as Red (egocentric – exploitation - power driven). The test
was applied before beginning to apply the spiral activities. This implies a stable spiral
environment since orange and blue tend to complement each other while red may take a leader
stance or a rebel stance. This depends on how the environment is controlled and how interactions
during class activities may or may not proceed. Three Vmemes were found among all eighteen
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students: orange, green and red. All activities were designed based on these three colors. The
following graph shows the resulting Vmemes found in the B3 classroom:
Spiral Dynamics Colors or Vmemes in the B3 Classroom.

Fig 7. Spiral Dynamics Colors or Vmemes in the B3 Classroom. Eight students are orange, eight students are green
and two students are red.

The following categories emerged from Spiral Dynamics and Marzano’s theory and have already
been explained in detail in chapter two:
Purpose of the Activity
During all the spiral dynamics tasks that were used in class students showed interest in the
activities by assigning a purpose to it. This was more evidenced in activities that connected with
the color of the students (i.e: a green activity created a strong purpose in a group of green
students). For instance, class number five focused on a green task. After finishing the green
activity surveys showed that green students felt that the activity was relevant because they
wanted to share the result with others. On the other hand, during a green activity orange students
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did not feel curious about the task and according to an orange student’s commentary registered on
the journal: “I only worked because I had to”. The two red students did not even work at all
during the green activity and preferred to sit down in silence and let the other students in the
group do the work. The final product of the green activity was a poster. The green groups took
the longest to finish but included a lot of colors and pictures. The orange groups had less pictures
and most of them were only in pencil. The red students had been mixed into green and orange
groups but did not participate in the poster’s creation.
Even though motivation surveys for this class showed that all students assigned a purpose
to the task and paid attention to all the instructions, the journals showed no evidence of this
except in the case of the two green groups. Orange groups were constantly asking for the
instructions even though these were presented at the beginning of the activity but no reward was
announced. Beck (2007) states that orange Vmemes get motivated by previously announced
rewards while green Vmemes do not need specific rewards in order to get motivated. This may be
the case in this situation.
According to Csikszentmihalyi (1993) motivation is present when the person has given a
purpose to the task at hand, this refers to the category itself. Connecting this idea to the spiral
dynamic principles a person will tend to give purpose to an activity if it is related to his/her
personal value system, i.e Authoritarian (blue) students might not see the purpose of an activity
where they cannot lead. In the case of class number five, green students identified the activity
with their values and were prompted to work. Other colors were not as motivated and needed
extra effort to start working. Being out of their common role leads to a decrease in motivation. In
activities that were not related to their values system, students appeared to lose focus on the task
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and started to talk in Spanish, constantly go to the bathroom or simply did not start to do the
activity.
Purpose of Activity Results

Fig 8. Green activity results in class number five in accordance to Purpose of the Activity codes.

As seen in Fig.9, the green students group gave a high response towards feeling
empowered (five students), sharing results (six students) and giving importance to the task (seven
students). Orange students had similar results with four of them giving importance to the task, six
of them feeling empowered during the task and five of them were eager to share their results. The
similarity of results between these two colors can be explained according to the spiral dynamics
theory (Beck, 1996) that states that orange and green stages are located side to side therefore they
share some traits that can be defined as in-between stages where individuals may receive
influence from both colors.
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On the other hand, red students did not show any signs of empowerment during the green
activity but did want to share results about their work. The red students did not work at all,
instead they let the other group members do all the work and then at the end shared the results of
their group’s work.

Performance Awareness
Taking into account the survey results and the journals of all six classes, students were
always asking about how well they did and wanted to know how to improve their work. This may
be influenced by the task based learning approach used at Centro Colombo Americano since
every class has a feedback moment where teacher and students assess their strengths and
weaknesses. All students in the classroom had been studying at Centro Colombo Americano for
at least 2 years and they were well acquainted with this method.
Surveys conducted in all classes showed that all students without exception wanted to
receive feedback about their performance. However, when connecting this data with the Journal
data not all students wanted to receive the same feedback. The journal showed that most of the
green and orange students wanted to receive commentaries and advice about their performance
while all red students and some orange students wanted to receive only their grades as a feedback.
Three orange students even wanted to know if they could go to extra tutoring lessons in order to
improve the lessons seen in class.
There was no data that showed that the color of the activities improved or worsened self
awareness of progression. That is, even though red students did not feel comfortable during
orange activities and they showed it by not paying attention to all instructions or simply by not
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working at all, they were aware that they could do much better and at the same time asked the
teacher for the grade that they got. Considering that self-awareness of progression is a key factor
to motivation according to Marzano (2003), research showed that this factor alone will not
modify motivation despite of a student receiving good or bad qualitative or quantitative feedback
as a result of the spiral activity.
Performance Awareness Results

Fig 9. General results in accordance to Performance Awareness during all six sessions.

As seen in Fig 10 all eighteen students were constantly aware of their performance and
wanted to receive feedback on their own. The Feedback section of the chart shows that all
eighteen students comply with this category. Similar results are seen on the Completing Task and
Value sections.
The CCA has trained their students to always receive feedback at the end of the class as
well as self evaluation two or three times per semester. The B3 students have been on the
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Saturday program for at least two years. This may be the reason why this category received high
scores and may have lead to a better achievement of their tasks even outside spiral dynamics
tasks.
Resources to achieve goals
Marzano’s self-theory (2003) affirms that a person needs a comfortable environment in
order to carry out any goal. This environment is composed of the group he/she is working in,
working materials and instructions suited to his understanding. If the resources are present then it
will be likely to see that the person shares his/her knowledge with others, participation increases
and will act with confidence. This category became a key factor during different classes. The
students´ survey showed evidence that they felt more confident when working with students of
the same spiral color but were less confident and got easily lost in instructions when they had to
work with students of different spiral colors. However, this was only the case with orange
students. Green students tried to work more in consensus despite the spiral colors of their
teammates and they also started to naturally take the role of the leader.
Observation and products also showed that almost all students preferred working in
activities related to their spiral colors. During red (total physical response) activities the two red
students showed great enthusiasm, participation increased and were eager to show other students
how to do the activity. During the second red activity after doing the physical response activity
they had to do a poster with the instructions and present it. Even though this activity is not related
to a red procedure the red students had been so motivated that they contributed greatly to this
poster. Therefore, it can be said that if correctly motivated students can respond positively to any
activity despite its spiral color. According to Rice (2006), motivation becomes completely
internalized when all the correct stimuli have been applied the person acquires an internal sense
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of growth that might lead him to the next spiral color. It can be concluded that students can
respond to any spiral activity despite of their color preferences if they are placed in the correct
environment.
Resources to Achieve Goals Results

Fig 10. Orange activity results in accordance to Resources to achieve goals.

As seen in Fig 10, during the orange activity six orange students out of seven showed
signs of effort by giving instructions to their group and handling small details on their own such
as coloring or writing. This is coherent with spiral dynamics (Beck, 2007) when he states that
orange Vmemes are strategic and very individualistic. This also explains why only three orange
students helped others by correcting small mistakes of their speaking or writing. During the
survey results the orange students expressed that they felt confident that they could finish the task
and felt that this was very important for them.
The green group of students also responded positively to the orange activity. Green
Vmemes are affiliative, join together for mutual growth and respond the need of their team mates.
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This explains why all green students showed great effort by helping their classmates and making
sure everyone participated. Both green and orange groups were so committed to the activity that
they managed to successfully encourage both red students to work and feel empowered even if
they only worked on their own.
All the categories and charts in this chapter show the most important behaviors that
students presented while spiral dynamic tasks were applied in the classroom. Purpose of the
activity, performance awareness and resources to achieve goals were the three categories used to
analyze the data. It was then seen that students reacted in different ways to the techniques. Most
of them changed their behavior when a meaningful activity that was related to their personal
values was presented to them. The conclusions of this analysis will now be presented in the next
chapter.
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Chapter Five
Conclusions and Pedagogical Implications
Conclusions
This study aimed to determine the how does Spiral Dynamics model affect student’s
motivation. After implementing spiral dynamics in the B3 classroom at CCA and analyzing the
data collected the following conclusions were established. First, the research shows that the spiral
dynamics model can be applied to educational settings in a controlled and efficient way.
Educators such as Rosado (2002) and Drummond (2008) mention that spiral dynamics may prove
to be an invaluable tool that can provide noticeable changes inside the classroom. During this
research the teacher was able to collect the information of the social values (Vmemes) that each
student had and with that information designed specific activities that responded to their values’
needs.
The students that participated in this research demonstrated how it is possible to change
motivation if the activity is suited to their needs. These needs go beyond achieving good grades
in order to pass to the next course. As Beck (2007) mentions, each person has a set of specific
motivation patterns that arise from their interaction with society. Activities focused on teamwork
(Green Vmeme) did not motivate students coded as Red Vmemes ( individualistic and assertive)
whereas students coded as Green Vmemes gave an extra effort to complete and share their
activities (See Chapter 5, Fig 9.)
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Two of the most common behaviors observed during the research were sharing their
results with their classmates and helping others with instructions. This is a positive reaction that
according to Cowan (1996) shows that the individual is comfortable and confident enough to lead
others along the way, he or she feels empowered to do so. “Feeling empowered” was one of the
categories used to analyze data and this was evident at the end of the spiral dynamics activities
when students had to present their work to their classmates. We must remember that even though
their goal may be the same each Vmeme has different motivations to fulfill it, i.e, Orange Vmeme
students (competitive and analytic) were only eager to help their team mates and not other groups
since this helped their group to win or finish faster.
The efficacy of the Spiral Dynamic techniques also showed negative reactions towards the
activities prepared for this research. According to Rice (2006) Spiral Dynamics handles the
relationship between personal values (internal) and perceived life conditions (external). In
activities that were not related to their personal values some students did not even want to
participate or talk with their classmates. This was more evident with the red students (two
students in the eighteen students’ classroom) because due to their low Vmeme population they
showed signs of discomfort or boredom by not wanting to participate or simply ignoring the task
from the beginning. Even though this is negative behavior toward the activities it can also be
taken as a sign of how effective a spiral dynamics teaching can be.
However, even if the spiral dynamics’ color coding of personal values (Vmemes) can
pinpoint the motivational factors behind an individual we must take into account that an
individual does not possess only one Vmeme. Environmental factors can easily change the
behavior and therefore the motivational aspects of an individual will also change. In the original
theory Graves (1974) emphasized the open-ended aspect of Vmemes. An individual is in a
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constant evolution process. In the educational context Vmemes will not change from one class to
the other but it may occur over the course of months. The current research collected data from six
classes and Vmemes’ behavior was continuously steady during the activities.
Spiral dynamic activities can be used inside the classroom as didactic tools that help to
create motivational bonds between teacher and students. They can also be used to develop
appropriate and resourceful activities inside a lesson plan when the teacher has taken the time to
discover the personal values of his/her students.
Pedagogical Implications
The study findings can be used as a starting point that provides pedagogical implications
that could be taken into consideration by teachers in general. The implications are as follows:
The study showed that students can be motivated when personal values and aims are
implemented into the activities. English language teachers should be aware of the personal values
of their students and design activities based on this important factor. This will create a better
bond between teacher and students. In such cases the teacher can apply spiral dynamic tools to
inquire about their students’ personal values. In the current study this tool proved to be useful and
gave accurate results about their motivational aims. There are many cognitive tools that the
teacher can use to analyze his/her students.
The findings support what has been previously reported in other studies, when spiral
dynamics is applied in the school context, its impact generates significant results inside such
environments. This is an invitation for other teachers to further develop this theory. An
educational setting such as a school classroom is very complex and has many unseen factors that
can be explored with the use of a group development theory such as spiral dynamics.
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Limitations and Further Research
The current study encountered a number of limitations. Firstly, there was a limited
number of observations. The Saturday program has a 16 week program in which 12 of these
weeks are devoted to classes. Each class is composed of 100 minutes. The study was able to
collect data from seven of these classes. Therefore, the data collected may not reflect fully the
development that can be had in other contexts such as an everyday day classroom.
Finally a limitation that all schools and learning institution face beyond the approach they
are applying or the teachers they have is the inability to control students’ emotions and personal
lives. Working with teenagers particularly represents dealing with human beings that are finding
themselves and that have a hard time choosing, prioritizing, communicating and compromising.
Applying Differentiated Instructions with this population and working beyond this limitation
helped teacher-researchers to have a deeper understanding of the importance of guidance,
fostering, eliciting and understanding.
The limitations of the study raise suggestions for further research. Future research should
require more observation time and attempt new study methods and techniques that this theory
offers. For example, use spiral dynamics techniques to transform, that is, raise or lower the
Vmemes (personal value coding) of their students in order to create a harmonized group of
students. Also, the role of teachers who apply spiral dynamics techniques can be further
investigated by analyzing their own Vmemes and how they interact with their student’s Vmemes.
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Spiral dynamics test
For questions 1, 2 and 3 choose only one answer.
For questions 4 and 5 you can choose up to three answers.
Question 1: which of the following options describes you really well? (choose one and put it in
column 1)
Question 2: which of the following options describes the majority of people you know? (choose
one and put it in column 2)
Question 3: which of the following options does not describe you? (choose one and put it in
column 3)
Question 4: which are the strongest characteristics you have? (choose three and put them in
column 4)
Question 5: which are the weakest characteristics you have? (choose three and put them in
column 5)

CHARACTERISTICS

1

2

3

4

5
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Eat and sleep.
Feeling well being with other persons
Do what i want without thinking on the consequences
Do what the leader says to get the prize
Compete to get what i want
Work and share with others.
Do what i want without hurting others
Keeping my friends and family united.
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Appendix C
Motivation Survey For Students
Think of the class you have just taken. Choose the letter that you feel most identified with for
each one of the following sentences.

A= Don’t Agree at All
B= Don’t Agree
C=Neutral
D=Agree
E=Totally Agree

1. It was important for me that I did good in class
2. I participated with good comments
3. I didn’t feel curiosity about the topics in class
4. I didn’t feel importance about the grades I got in class.*
5. I think the class topic was important
6. I did my best during the interaction activities
7. I could have participated a little better in class.*
8. I would like to know my performance in class
9. I didn’t pay attention to all the activities. *
10. I helped other classmates to understand the topic of the class.

*denotes reverse coding
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Appendix D
Journal
Date:

Name of researcher:

Place:

Time:

Number of Students:

Topic of the lesson:

Activity:

Technique used:
Description of how the student's motivation
reacted to the technique:
-

Was the goal of the activity important to
them?

-

Did they follow the rules?

-

Did they show interest, boredom,
happiness, anxiety or any other specific
emotion?

-

How was their participation and attention
during the activity?
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When did the students seem particularly
engaged?

What worked well from the teacher's
perspective? why?

What areas need improvement?
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Appendix E
Lesson Plan Example

Course: B3
Objectives: Talk about different activities I can do in my free time.
Language: simple present.
Learning strategies: Cooperative Learning
Oral rubric: 5 minutes
Materials: Dictionary and foamy dice.

Homework: (14 and 15)

time: 5 minutes

Warm-up: Chinese whisper

time: 15 minutes

Students will get divided just into two groups. The dynamic of the game is the same as always;
the teacher gives some phrases to one student of each group and that person has to whisper the
phrase to the member of the group next to him, and that person has to do the same. The last
person in the line has to run and take one marker and write the phrase on the board. The group
with more correct sentences is the winner.
The phrases are: I am very athletic, I don’t like snakes at all, tigers are dangerous, and there are
two basketball fields.
Transition: Ok, we have talked about daily activities during the week but what abou weekend
and free time activitites? What do you normally do? Let’s check some ideas in the book.

Activity 1: (Page16, exercise1a)

time: 8 minutes

First, students look to the pictures as a whole group and they describe what they see in each
picture. Then, the teacher asks them they know all the vocabulary and he clarifies their doubts.
Then they listen to each phrase and they practice with a pair.
Transition: Good guys your pronunciation is very nice but you need to practice more. Now let’s
check if you were concentrated or not.
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Activity 2: (Page16, exercise 1b)

time: 10 minutes

Students have to write the correct activity according to the images of the point 1a and the time
that is in the book. Then they compare in pairs using the conversation model given the first class.
Afterwards, T asks for some volunteers to share their answers and to correct the exercise.
Transition: I think this topic is clear. But when we are talking about our routines we need to use a
specific grammar rule, simple present. And now we are going to check it. It is in our objectives.

Activity 3: (Page 17, exercise 2a)

time: 10 minutes

Students look at the chart for a minute and they analyze it. Then, T plays the recording and they
read at the same time. Afterwards, Ss get in pairs and they practice the readings together; one
student reads the first paragraph and the other one reads the seconds paragraph. Finally, they ask
questions to the teacher, if they have doubts about the topic, whether not, the teacher asks them
for giving some examples.
Transition: Let’s see if you really understood the topic and let’s practice this grammar.

Activity 4: (Page 17, exercise 2b)

time: 5 minutes

Students have to write if their days are similar to a Pam’s one. If not, they have to use the
negation of the simple present and to write the sentence according to their schedule. They just
follow the instructions.

Transition: Good guys do not forget this, because this is very useful to our main activity. Now
let’s check more interesting activities we can do in our free time. (T asks some students: What do
you do in you free time? And afterwards moves to the next point.

Activity 5: (Page 18, exercise1a) time: 10 minutes
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Students make predictions about the listening using what they can see in the pictures. The idea is
that they look at the pictures in the exercise and they match the phrases in the box with the
corresponding picture. Then, they listen and check if they were correct or not.
Finally, they practice in pairs.
Transition: DO you like to do all these activities or not? OK so, let’s move to the next point and
let’s use this vocabulary to complete it.

Activity 6: (Page 18, exercise 1b)

time: 7 minutes

Ss have to write two things they do and two things they don’t. They do the exercise individually.
After that, T asks for some volunteers to read their sentences.
Transition: Well done guys, I think you are now prepared for the task. Therefore, let’s do it.

Task: What a crazy routine!!!

Time: 20 minutes

Teacher gavse each group a set of interview sheets where they have to ask their classmates about
activities that they do and do not do on the weekends, it also includes a “why not?” section in
order to complement their answers. T will also give a model to ask and answer the questions.
Each 50 seconds the teacher rings a bell and students must mingle with members from other
groups and complete their interview sheet. In the end all the information is gathered on a big
chart on the whiteboard and checked for most common and most uncommon activities.
(It is important that during the process the teacher mingles with the group in order to check the
process and correct simple mistakes if necessary and to assist as a facilitator.).
Homework: (Page 24 ex 1)
Feedback: 5 minutes
T gives back the first written reports and gives feedback about it.

Total time: 100 minutes
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Appendix F
Letter of Permission

26/05/11
Hello Dr Beck
My name is Luis Felipe Bermudez, I am currently working on my research project for my major
on education. I am writing you to ask your permission to make usethe chart that you have
created about education and Vmemes. I am attaching the chart to his email
I would also like to take this opportunity to thank you for the work that you have done. My
project is about spiral dynamics and education and your books have greatly helped me with my
research
Thank you very much

27/05/11

Dr. Don Beck drbeck@attglobal.net

You most certainly have permission. Don Edward Beck, Ph D.
Dr. Don Beck
The Spiral Dynamics Group. Global Center for Human Emergence
www.spiraldynamics.net
www.humanemergence.org
DrBeck@attglobal.net
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940-383-1209 (office)
940-300-6363 (mobile)
940-382-4597 (fax)

